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T
RAINERS TRAINING NEED : AN INSTRUCTIONAL SYSTEM
Manjeet Singh Nain'& Birendra Kumar? APPROACH

Education and training are two majo
development. Appropriate training of extensjio; :::f:felz \ft:rr enha.ncing human resource
rural development programme. Ever since the Iaunchiny z;ugm o implementation °f
Programme (!952) and National Extension Services (19953) thommt.!n!ty Oayglapmant
personnel received utmost importance to meet the needs of| ol
new development programmes call for the better, competent exter:a'mmOth Manp ek o
at the grass root level. Of late, Government of India has strengthes'o; pe'rs.'om?eh especially
at all llevels to make the personnel more proficient in their jobs e

nspite of the impressive growth in extensi g il
number of training programmei in different ar|:anst.rTrI\r:ngurlfi::ilsmfcmrfe o inFreasing
.(Mlsra 1990, Patel and Kher 1970, Mohir and Nandapurkar 1992 Ba'aa'retmlm 593, Thore
is urgent present need to look into the qualitative aspects of trai'ning] ifw a jvh 1|?9§)' oy a6
as.to bring improvement in the process and product both. The high expectat;)o|St|c v:iay o
objectives of extension organisations will remain on paper only if such asses o ?nd o
form an inseparable part of training process. APEDIRES I

Modern instructional designing requires interaction of subject matter specialist and
. y. In the training institution, such combinations of
egpe_zrt!se are hard to find. In the age of instructional technology as a well-developed
discipline and profession, the trainers can not afford to rest on the laured of their technical.
degrees alone. Keeping all in mind, a study has been conducted to analyse the trainers'
training needs in the instructional skills on the instructional system approach with following

expert in modern instructional technolog

specific objectives.

1. To analyse trainers' ins
2. To seek trainers' opinions on
3. To study trainers perceptions on overa

tructional skills in classroom through observation.
trainers instructional skills after each session.
Il performance of training.

METHODOLOGY :

The field investigation was carried out at Regional Institute of Rural Development
(RIRD), Rudrapur, engaged in the training of grass root level extension personnel and the
farmers. Two training programmes entitled 'Training Programme for Assistant Development
officers in Integrated Rural Development and other running Programmes' were undertaken

for the purpose of investigation.

RESULT AND DISCUSSION
1. Observation of Instructional skills :

The instructional process involves the behavior, which is not so easy to analyse.
Observation, the basic method for collecting information becomes as scientific too! for
the researcher to the extent that it serves @ formulated research purpose. On the bas;§ of
review of available literature and pattern of breaking instructional process into sk!lls,
(1977), the observation tool developed by Kindsvatter and Wilen

suggested by Dosajh
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Ind. Res. J. of Ext. Edu.- Vol.1, No.2 July zThe tool consisted of eight major skills, Which Werg
(1977) was modified for the purpose. heh

ed into well-defin Each sub skill was observ fou,

divi - d skills observation. \ |

fot;:er t_""d call::t\,iz :o(z :vident slightly evident, moderately evident and fully ©Videny
point rating s o ]

' kept as the unjt ¢
i training session was )

. 1,2,3 & 4 respectively. The. ; 1as the
;zzz'r\\l/eact’i;:elrf(;?ﬁ:rity-classroom sessions held in t.wo trainings rv«ta;z Z:sdedassm ::?::OUL
The mean v;/eight;ad score of each sub-skill and skill was calcula ot

; ey
evident, slightly evident, mederately evident and fully eviden

e Trainers.
Table 1. Extent of |ns'tn.1ctiona| skilis posses::i‘:nbyr\tll:tivating Discussion ’_(m
kil Entry Questioning [ Content Presen b
supporting
behaviour
Changein Looking
sensory back (1 .00)
focus (1.00)
use of
Purposeful
non verbal
behaviour(1.00)
Appropriate  Technical  Repetition Purposeful Summariza
comments question level1.66  (1.71) movement tion (1.60
(1.86) level 1.29 (1.59) reference tg
Resume group meaningful accomplish
S (1.36) individual Gestures ment (1.03)
Preview follow up (1.19)
(1.06) questions Change in
shock (1.23) Speech
statement Appropriate pattem
(1.10) verbal level (1.30)
(1.46)
era Lession Participation Lesson Use of Use of Adeuqacy of Applicatio
Objectives (2.59) Plan vocabulary trainees communication ofleami
vident (2.20) (2.36) (2.96) fluency Ideas on(2.93) learnings
2.01to subject (2.70), (2.26) Leadership (2.10)
.00 coverage continuity promotes (2.36)
S (2.73) (2.69), sequence talk (2.59) climate of
theoretic (2.43), effective acceptance
alknowledge explanation voice (2.16) (2.53)
(2.83) based (2.93), use of praising
on past know- examples(2.06) trainees
ledge (2.86) pace (2.69), (2.03)
, clear purpose
(2.96)
ully Practical  Eye contact Opportunities
vident significance (3.09) to participate
bove (3.16) volume (3.46) :
o1 (3.23) inter-
’ Personal relation
ship (3.20)
oked 285 146
WMS - Weighted Mean Score
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The begining of a trianing session must be organised carefully to prepare the minds

of the participants to absorb the lesson. It involves, io-generate enthusiasm, clarity of
objectives, resume, special comments of trainers before starting the session to prepare

trainers psychologically to respond positively.
Table 1. reveals that the skills of entry viz. -personnel comments (1,90), resume

(1.36), shock statement (1.10) and preview (1.G6) in the training were only slightly evident.
Only lesson objective (2.20) was found moderately evident. The pooled mean of weighted
mean scores (W.M.S.) was 1.51, which indicates that the entry skill in general was only
slightly evident. The non-participant observation further revealed that most of the trainers
merely mumbled the topic and started their session. Only one or two followed well and
organised approach to ask questions, share expectations of trainers about the lesson,

inform key points to be covered etc. before starting the actual instruction.
Questioning is most influential training act by which a trainer stimulates trainers’

learning and thinking. The skill of questioning promoting thoughtfulness in trainers responses
includes the type, the time, from whom the question in made, the way of questioning to

make the session interesting and stimulating the minds. The table reveals that the skills of
questioning viz. Appropriate verbal level (1.46), appropriate question level (1.29), allowing

thinking time (1.26), follow up question (1.23) and group-individual balance (1.13) was
slighly evident. Only participation of trainers in questioning (2.59) was moderately evident.
The pooled mean (1.49) indicates that questioning skill in overall was slightly evident. It
was found during observation that the questions were mainly from the participants' side to
satify a query or clarify a vague point. Trainers' questions were rare and of low order

demanding at the most recall of facts.
Content refers to the amount of subject matter, knowledge to be presented, its

sequence, relevance and length to help learners acquire conveniently and purposefully.
The table depicts that the sub-components of content viz., based on past knowledge (2.86),
theoretical knowledge (2.83), subject coverage (2.73), lesson plan (2.59) and lesson length '.
- (2.36) were moderately evident. Technical level (1.66) was slightly evident. Only practical

significance (3.16) was fully evident. The pooled mean (2.59) indicates that the content
was moderately evident. It was found that the content of training was gé‘ﬁﬂeral. it lacked the
principles, concepts and facts. Only 5-6 sessions were observed with some type of
broadening the knowledge of trainees.

To hold the attention of audience in an enthusiastic manner throughout exposition of
trainer demands the language, confidence, appropriate physical behaviour besides other
attributes, in order to present the subject matter in a vibrant and lively manner. The table
reveals that the skills of are presentation viz., use of vocabulary (2.96), clear purpose
(2.96), explanation (2.93), knowledge of subject (2.76), fluency (2.70), clarity (2.69), pace
(2.06) were moderately evident. Volume (3.46) and eye contact (3.06) were fully evident
whereas repetition (1.73) was only slightly evident. The pooled mean (2.71) indicates that
the presentation was only moderately evident. The presentation in the form of dictating
the concepts of lesson was observed in most of the sessions without emphasizing the key
points. Some sessions were observed poor in manner of presentation with insufficient
pace, fluency, continuity and even clarity in vocabulary. .

Motivating and supporting behaviour is a factor content presentation, which strongly
influence the way trainers could relate themselves with the trainers. It involves planned
use of behaviour, which have salutary effect cn climate and trainers about the trainer's
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personality such as appropriate gestural movement, voice inflection to match the change

in stimull. The table deplcts that the sub-skills of motivating and supporting behaviour viz.,
promotes trainers talk (2.58), use of trainers ideas (2.26), effective voice (2.16) and praising
trainers (2.03) were moderately evident. The purposeful movement (1.59), change in speech
pattern (1.30) and meaningful gestures (1.19) were slighly evident. However, change in
Sensory focus, changes mode and use of purposeful non-verbal behaviour were not evident.
The pooled mean (1.61) indicates that the skill was only slightly evident. The non-participant
observations further revealed that the efforts to hold attention of trainers was rarely made
trainers often talked while sitting with hardly any physical attempt to change the mood.
The trainers were seen as moving in and out of class during sessions-enough due to indicate
ennui. There was hardly any move to seek trainers' input on the issue being discussed
eVenthough the trainers were elders with long experience. Trainers even talked themselves
when trainers talked.

The discussion is of great importance In trainings by helping in recognition of an
issue of problem. The trainers' role here is one of facilitator and of providing higher level
of thoughts to involve everyone by making the things understandable. The sub-skills of
discussion viz., adequency of communication (2.93), climate of acceptance (2.53) and
leadership (2.36) were moderafely evident. The opportunities to participate (3.23) and
interpersonal relationship (3.23) were fully evident. However, satisfaction with roles (1.00)

" and quality of product (1.00) were not applicable. The pooled mean (2.85) indicates that
the skill was moderately evident. The discussion although was observed moderately evident,
but lacked trainers' initiative to achieve consensus through discussion. There was no effort
on the part of trainer to form groups and assign role.

Closure of session involves the reinforcement of important learing outcomes by
providing a summary of major points and a springboard to the follow up activities for
comprehending the broader conceptualization. The skills of closure viz., summarization
(1.40), integration within unit (1.80) and reference to accomplishment (1.03) were slightly
evident. The application of learnings (2.10) was moderately evident and looking back (1.00)
was not at all evident. The pooled mean (1.46) indicates that the skill was only slightly
evident. The observations made it clear that hardly any effort was made by trainers to
make the session meaningful by referring to accomplishment and intergrating within the
unit, the objectives setforth. To the contrary, the trainers left the class abruptly, while the
participants were still busy in discussion.

In order to organic, clarify and illustrate major themes in presentation, the trainer
needs skill in handling teaching aids according to suitability of content. The fist hand
observation reveals that no teaching aids was used except chalkboard that too unplanned.
Use of pointer or coloured chalks was missing. As the sitting arrangement was in oval

shape, so the trainees sitting close to chalk board had to labour hard to see the black
board, besides, they had to wait for the trainer to move aside to get a full view of the
.writing on black board. Thus, the use of teaching aid was very poor, unsystematic and
unplanned.

2. Opinions of Trainees on Instructional Skills of Trainers :

Observation, though a very useful tool to analyse instructional by pinpointing existing
level of skill, may be coloured by the natural biases on the part of researcher. In order to
mitigate error to some extent the check was put through opinions of trainers. The opinions -
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rainers ‘w i ‘

o arainers w :.:n::?:g:: ::dd::f:;e:t se-t of indicators on instructional proc '39

related to the skills of entry, -questi; ?d oot S tin mners. In totalp zze'ss;' aors

s TPy aldE WarS in;:Iuded fomng' c?ntenl. presentation, discussio'n cI:;uI:: t°':

ol B e ot ety mea Tr :‘.eekmg the opinions of trainers on fiv.e point ra?‘n

et dpprsilegt dne an.d otal 294 sheets with all 22 indicators filled e
standard de haotod

: . R viatio indi
slightly evnd_ent (below 2.79 weighted mean score) modn. the mdu‘cators were classified in
and fully evident (above 3.65 WMS). - oderately evident (2.79 to 3.65 WMS)

Table 2. Trainees opinions on trainers’ Instructional St
ills.

S.No. | Instructional skill of train :
1.  Lesson Introduction = | Weighted mean score |Level of evidence
2. Handling of question-answer s MeenLs
3. Lessonplan 3.23 Moderate
4.  Lesson length - - Moderate
5.  Subject coverage o Maderate
6. Practical significance g Moderate
7. Relevance S8 Full
8. Trainers Expression power :;; Moderate
9. Use of vocabulary 3' 41 Moderate
10. Fluency 3-46 Moderate
11.  Continuity 319 Moderate
12.  Sequence 3'31 Moderate
13. Clarity 3'47 l\h:oderate
14. Explanation 3:58 F:J)I:’erate
15. Knowledge of subject matter 3.40 Moderat
16. Use of examples 3.13 Moder:tz
17.  Eye contact '3.58 Fult
18. Vouc.e .auc!lblllty _ 3.99 Full
19. Partlclpa.ltlon of trainees 3.16 Moderate
20. Emphasis on key points 2.25 Slight
21. Summarization techniques 2.18 Slight
22.  Use of teaching aids 2.61 Slight

The table 2 reveals that-use of teaching aids and closure of session were only slightly
evident, whereas lesson introduction, presentation, content, handling question answeres
and participation of trainers were moderately evident. No skill was reported as fully evident
However, some sub-components of presentation viz., eye content and voice audibility were
fully evident. | \

Eventhough, it is neither prudent nor f

with the opinions of trainers but it may serve as cross check. The trainers’
b-components support the researcher’s

slightly different than researcher's

easible to compare the observation of

researcher
cpinions on most of the training skills and their su

observations. However, -the trainers opinions were
observations as far as lesson introduction and handling of question are concerned. One

reason of the difference may be the set of criteria used to rate the skill. The observer's
parameters are well defined and idealistic whereas the trainers opinion have been taken
on single statement, though for the reasons of convenience.
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ning :
S enlods ol Trilien WESOL L ‘::rfo\r/:‘r:“c:e:f:)::;nceg, it is essential to know the
In order to understand and quantity 0

organisation and
level of content, quality of trainers’ interaction, nature of ELCE:\T:; an% e remetions
arrangement. Each of these aspects of training were f“’"fe:“e d mean scroe of each sub-
of participants were sought on five point scale. The weig Jeviation the sub-items were
item was calculated and on the basis of mean and standard. tf% s
classified in three categories of satisfactory, fair and unsatisfactory.

i. Trainers : Table 3 reveals that the trainers were satisfied with the re'atl?n:githoar;w'lr' t?ef
trainers with trainers, whereas the use of teaching aid was re-;ted as tnsgis of trai}iers
other aspects related to the trainers viz., discipline in sessions, |angu.ages o training'
trainers' knowledge of subject matter, training methodology, speed of trainer '
ability of trainers to motivate trainers and training plan were rated as fair.

Table 3. Reactions of trainees regarding trainers

S.No. | Aspects of trainees | Weighted Mean Score | Cate.gor y
1. Reiation with trainers 4.40 Satisfactory
2. Discipline in class’ 4.13 Fa!r
3. Language of trainers 3.95 Fa!r
4. Knowledge of subject matter 3.54 Fa!r
5. Training methodology 3.54 Fa!r
6. Speed of training 3.45 Fa!r
7. Ability to motivate trainees 3.36 Fair
8. Training plan 3.27 Fair
9. Use of teaching aids 1.59 Unsatisfactory

ii. Content - The overall reactions and content were sought in terms of content coverage
and utility. Covérage referred both, the treatment of technical content during the lesson
acording to objective as also at the level of trainers.

Tablé 4. Reactions of trainees on content of training

S.No. Topic Perceived coverage Perceived utility
WMS | Extent WMS | Extent
1. Alternate sources of energy 4.42 Full 3.42 Moderate
2. Training for village Development 4.14 Full 3.28 Moderate
3. T.A. rules 4.00 Full 4.00 High
4. Ory land farming 3n Moderate 2.7 Least
5. Plant protection techniques 3.57 Moderate 3.42 Moderate
6. Biogas 3.50 Moderate 3.40 Moderate
7. Cultivation of cereal crops 3.45 Moderate 3.50 Moderate
8. Smokeless chulas 3.42 Moderate 3.57 Least
9. IRDP & Extension 3.40 Moderate 3.31 Moderate
Communication Approach
10. TRYSEM 3.35  Moderate 340  Moderate
1. govtl. zerv?nt con:luct fules 3.31 Moderate 3.54 High
12. ural development programme 3.1
and their implementa?lgn ° S 3.09 Modarte
13. Leave rules 3.13
14. Dry toilet facilities 3.13 mgg::::: gig ::c;g::a:e
15. Objectives of IRDP 3.13 Moderate 3‘1 3 Mod ate
16. Minimum need programme 3.06 Moderate 3.06 Mo dera ¢
17. Importance of economic register 3.00 Moderate 3' 13 Moderate
18. JRY and other plans 2.93 Moderate 3-06 M° dera:e
19, DWCRA & ANP 281  Least SES . “Lag S
§(1J. gard_emng t:echmques ‘? 2.45 LRt 3.36 Me;z e
nvrionment programme :i} 5 2.45 Least 281 Loagt
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It is evident from table 4 that only three topics viz-T.A. rules, training for rural
development and alternate sources of energy were rated as fully covered. The topics namely
DWCRA and ANP, gardening techniques and environmenta| Programmes were covered to
the least extent and the rest of the topics were covered Moderately. The data of perceived
coverage at the end of training supports the data Collected after each session and the
observation of training sessions. In all the three cases the coverage of topics was found to
be of moderate level.

The opinions of trainees obtained on the perceived utility of topics in table 4 depicts
that the trainees rated, TA rules, government servant conduct rules as highly useful and
the environmental programme, dryland farming, DWCRA & ANP and smokeless chullas as
least useful. Rest other topics were rated as moderately useful.

ifi. Training programme organisation : Table 5 indicates trainees' opinion about the
organisation of training programme depicts that the number of trainees attending training
programme were rated most unsatisfactory whereas other aspects viz., duration of training
programme, time managment, balance of scientific and practical topics, month/season of
training programmes, and use of training methodologies were rated as moderate/fair level
by trainees.

Table 5. Trainees reactions on organisation of training'brogramme

S.No. | Aspects of training | Weighted Mean score Category

programme organisation

1. Duration of training 3.35 Fair

2. Time Management 3.18 “Fair

3. Balance of theory & 3.13 Fair
practical

4. Month/season of fraining : 3.00 Fair

5. Use of training methodologies 2.86 Fair

6. Number of trainees - - 1.94 Unsatisfactory

iv. Logistics : Table 6 reveals that the sitting arrangement in class and lodging facilities
were rated satisfactory whereas the tea during the-training, meal facility and drinking
water facility were rated most unsatisfactory. The other aspects viz., lighting facility, fans,
cleanness of classroom, toilet facilities and transportion facilities as fair by the trainees.

Table 6. Trainees reactions on logistics

| S.No. | Aspects of logistics | WMS | Category
1. Sitting arrangement in class _ 4.33 Satisfactory
2. Lodging facilities 4.25 Satisfactory
3. Lighting facility 4.09 Fair
4. Fan 4.00 Fair
5. Cleanness of learning space 3.57 Fair
6. Toilet facility ’ 3.19 Fair
2 Transport facility ,; ) 3.04 Fair
8. Drinking water fagility . 1.71 Unsatisfactory
9. Meal facility ; 1.25 Unsafistactory
w10; Tea during sessions \ 1.09 Unsatisfactory
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Overall rating of trainees on trainers, training programme organisation and logistics

were as fair. But some of the aspects in between were rated unsatisfactor'y. The trai_nees
were dissatisfied with use of teaching aids which supports researchers’ observations.

Although, the trainees rated logding facilities as satisfactory. the researcher observed
that more than 60 percent did not use the lodging facilities at the ce-ntre and stayed
SOmewhere else. So, the logistics at training centre needs to be looked into.

CONQLUSION _ . .
The trainers were observed deficient in most of the instructional skills considered as

Crucial for generating interest and facilities acquisition of learning viz., entry, questioniflg,

discyssion, closure and motivating and supporting behaviour. The use of teaching aids

Was at its lowest ebb. Based on the findings of study it can be suggested that the content
need to be modified to include more relevant topics with emphais on practical aspects.
Training organisation should look into various aspects of logistics because it is quite
important aspect of training providing appropriate environment to undergo trainees about
training and training organisation. Besides. realistic planning of training with more
involvement and interest of trainers is called for, to make this important training more
effective. The trainers should be trained in skills of instruction and and ragogy in order to

fulfill high expectations and lofty objectives of the training organisations.
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